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Session Objectives

1. Discover assets of learner diversity and generate learner profiles.

2. Review course design elements through neurodiverse lenses to
Improve existing structures.

3. Generate |learner resources that align to UDL Guidelines.

https://bit.ly/udigenai
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National Learner Demographics
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UDL Guidelines Version 3.0 (July 2024)
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https://udlguidelines.cast.org/

Think Further

“It is important to
recognize that even the
most inclusive instructor
might not have familiarity
with every student
demographic.”

— Addy, Dube, & Mitchell
(2024)
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... With Al

Prompting for Learner

Profiles



https://chatgpt.com/share/66f5a1ff-ab00-8006-b525-f3bc887ab830
https://chatgpt.com/share/66f5a1ff-ab00-8006-b525-f3bc887ab830

Learner Profile 1: Marcus (Al Assisted)

Marcus, a first-generation college student in his
early 40s, is balancing coursework with full-time
work and family responsibilities, making it difficult
for him to spend extra time deciphering instructor
expectations. Confident in technical subjects but

less familiar with ethics, he tends to approach
discussions broadly, often prioritizing his own
perspective over theoretical frameworks.
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(Developed with the assistance of Al-generated insights from Image: M icrosoft Copilot
ChatGPT)


https://chatgpt.com/share/69099b9f-77e4-8006-b116-d07201027472

Learner Profile 2: Lora (Al-Assisted)

Lora, a meticulous and high-achieving student in
their late 20s, is taking their first online course while
working in IT. Accustomed to structured, face-to-
face learning, they feel uneasy when instructions
lack clarity, often overanalyzing wording and
hesitating to post for fear of misinterpreting
expectations.

Image: Microsoft Copilot (Developed with the assistance of Al-generated insights from
ChatGPT)



1

UL
T

ty

Gk
AVA|

Debrief Act

£




Desigh Feedback

Once we have a set of
learner profiles, how can
we leverage them for
empathetic perspectives

on our course design
elements?
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Cyber Law and Ethics Prompt

First, be sure to read the provided *Weighted Lotteries” article.
Then post to the discussion: Explain the ethical problems with the
weighted lotteries algorithm, including algorithmic bias, and the
role of the human that would ensure more ethical decision-making
according to at least one of the three ethical frameworks we have

studied.

Respond to at least 2 peers to complete the discussion.

«»: COLORADO
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Learner Profile 1: Marcus’s Barriers

The discussion prompt’s open-ended nature may
lead him to focus primarily on algorithmic bias
without fully addressing human decision-making
or ethical frameworks, as he lacks the academic
support at home to verify whether he is on the
right track. Without clear guidance, he may write
informally, relying on personal anecdotes rather
than applying the studied ethical theories.
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(Developed with the assistance of Al-generated insights from Image: M e COpilOt

ChatGPT)



Learner Profile 2: Lora’s Barriers

Without immediate instructor clarification about the
discussion prompt, Lora may delay their response or
spend excessive time revising, unsure of the correct
tone or depth. They also struggle with engaging in
peer replies, worried about expected depth and
misunderstanding key ethical concepts.
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Image: Microsoft Copilot (Developed with the assistance of Al-generated insights from
ChatGPT)



Think Further by Prompting to Learn and
Partnering with Al Evaluate Assignment
|Instructions



https://chatgpt.com/share/6909969b-a798-8006-bf5f-f6b00bf8612b
https://chatgpt.com/share/6909969b-a798-8006-bf5f-f6b00bf8612b
https://chatgpt.com/share/6909969b-a798-8006-bf5f-f6b00bf8612b

}
0
$

ivity

Debrief Act

£




Supporting Learners with
UDL-Alighed Resources

.+ Translation support aligns with

/ UDL Guideline 2.

« Graphic organizer and template
support align with UDL Guidelines
3 and 6.

« Rubric support aligns with UDL
Guideline 6.

Can Al co-create?
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https://www.facebook.com/gocccs
http://www.facebook.com/gocccs
https://www.facebook.com/gocccs
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