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Objectives

• Show how VirtualSC has used rubrics and 
templates to drive quality synchronous 
sessions

• Discuss how our understanding of best 
practices for synchronous sessions is 
evolving, while maintaining a focus on 
quality



Who We Are: VirtualSC

• South Carolina's Supplemental Statewide Online Program

• Two Primary "Audiences"
• VirtualSC Supplemental Program

• A la Carte High School and Middle School Courses taught by VSC teachers

• No full-time students. Students are enrolled in public, private, or home schools

• Asynchronous model

• VirtualSC Franchises
• Local online programs using VirtualSC courses and systems

• Many delivery modalities and purposes
• Asynchronous and Blended

• Local virtual programs, homebound services, alternative schools, local supplemental, etc



Why Synchronous 
Sessions in an 
Asynchronous Program?

• Modern Language Standards:Students work 
towards proficiency in three communication 
modes: Interpersonal, Interpretive and 
Presentational, in alignment with the ACTFL 
World-Readiness Standards for Learning 
Languages: World-
ReadinessStandardsforLearningLanguages.pdf 
(actfl.org)

Interpersonal Communication requires spontaneous 
spoken, written, or signed conversations. For 
spoken language, this requires synchronous 
communication.

https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf


QM K-12 Standards

• 3.1: The types of assessments in the course measure the stated learning objectives 
or competencies, are consistent with learning activities and resources, and their 
relationship with learning objectives or competencies is clearly stated.

• 3.2: Specific and descriptive criteria are provided for the evaluation of learners’ 
work and assist the instructor in determining the level of achievement of learning 
objectives and competencies

• 3.3: Assessment strategies provide learners with opportunities to reflect on their 
progress towards meeting course requirements and mastering learning objectives 
or competencies.

• 5.1: The learning activities promote the achievement of the stated learning 
objectives or competencies, and their relationship with learning objectives or 
competencies is clearly stated.

• 5.3: Learning activities provide opportunities for learner-instructor and learner-
learner interaction.

• 6.2: Course tools facilitate student engagement and promote active learning



How it 
started...How 

it's Going



Standard Alignment of Original Design

Standard Design Elements

3.1: The types of assessments in the course measure the stated learning 
objectives or competencies, are consistent with learning activities and 
resources, and their relationship with learning objectives or competencies is 
clearly stated.

Synchronous assessments for interpersonal 
tasks.

3.2: Specific and descriptive criteria are provided for the evaluation of 
learners’ work and assist the instructor in determining the level of achievement 
of learning objectives and competencies

Descriptive framing and common rubrics

3.3: Assessment strategies provide learners with opportunities to 
reflect on their progress towards meeting course requirements and 
mastering learning objectives or competencies.

Practice tasks, rubric feedback

5.1: The learning activities promote the achievement of 
the stated learning objectives or competencies, and their relationship with 
learning objectives or competencies is clearly stated.

Practice tasks (1 per lesson)

5.3: Learning activities provide opportunities for learner-instructor and learner-
learner interaction.

Synchronous practice tasks and tasks

6.2: Course tools facilitate student engagement and promote active learning Live conferencing software (VSC), Varied 
modalities (Franchises)



Original 
Design

• Whole group discussion with breakout sessions

• Shared teacher- or coach-created materials tailored to course 
content

• One practice session (optional) and one interpersonal task per 
lesson

Live, synchronous assessment with focused topics

• Unit Introduction

• Task Practice

• Interpersonal Task Framing

Support structured throughout the unit

• Used across all tasks and course levels

Common rubric



Original Design: Framing

Introduction: states 
purpose of task

Instructions: provides broad 
topics for upcoming live 
session

Checklist: focuses student 
preparation



Original Design: Session Info

• Live, synchronous 
assessments

• Shared template materials 
that do not allow much 
teacher customization

• High stakes (assessment)



Common Rubric

• Rubric used for all speaking 
tasks

• Includes line items for 
fluency, pronunciation, and 
proficiency



How It's 
Going

Lost tool that allowed for 
recorded breakout rooms

Needed a new strategy that 
would allow teachers to assess 
without relying on breakout 
rooms.



Newer Model: Guided Interpersonal 
Assessments
• Live synchronous sessions (weekly)

• Instructional and more frequent

• Teacher-created materials allow for personalization and integration of 
current cultural elements

• Asynchronous and spontaneous task
• Support during live sessions

• Clear framing

• Conversation outline

• Common rubric
• Used across all tasks and course levels



GIA Design: Framing

Introduction: states purpose 
of task

Instructions: outlines steps for 
recording

Conversation Outline: 
prepares students for general 
flow of conversation

Recording Tutorials: 
provides student choice and 
tech support

Checklist: focuses student 
preparation



GIA Design: Session Info

• Frequency increased

• Shared template materials

• Teachers can personalize 
session information from 
these templates

• Low stakes (instruction)



Standard Alignment of GIAs

Standard Design Elements

3.1: The types of assessments in the course measure the stated learning 
objectives or competencies, are consistent with learning activities and 
resources, and their relationship with learning objectives or competencies is 
clearly stated.

Spontaneous assessments for guided 
interpersonal tasks.

3.2: Specific and descriptive criteria are provided for the evaluation of 
learners’ work and assist the instructor in determining the level of achievement 
of learning objectives and competencies

Descriptive framing and common rubrics

3.3: Assessment strategies provide learners with opportunities to 
reflect on their progress towards meeting course requirements and 
mastering learning objectives or competencies.

Rubric feedback
Instructional Sessions

5.1: The learning activities promote the achievement of 
the stated learning objectives or competencies, and their relationship with 
learning objectives or competencies is clearly stated.

Instructional Sessions (weekly)

5.3: Learning activities provide opportunities for learner-instructor and learner-
learner interaction.

Instructional Sessions (weekly)

6.2: Course tools facilitate student engagement and promote active learning Varied modalities (VSC and Franchises)



Comparing Models

Original Model
• Synchronous sessions for assessment

• High stakes
• Difficult scheduling
• Teacher focus on assessing in real time.
• Concerns from students and parents

• Meet spontaneous communication 
requirement

• Common rubrics, templates and framing 
drove consistent quality

GIAs
• Synchronous sessions for instruction

• Low stakes
• More frequent
• Teacher focus on instruction and community in 

real time
• Initial student feedback positive
• More opportunities to practice and reflect

• Asynchronous Assessments
• Meet spontaneous communication requirements
• Keep all assessments in the "critical path" of the 

course flow

• Common rubric and framing drives consistent 
quality

• More opportunities for responsive instruction



Implications 
and Lessons 

Learned

If synchronous time is limited, time is 
better spent on instruction versus 
assessment.

Common rubrics and framing for 
assessment can allow for student and 
teacher voice and choice 
while maintaining quality.

• Makes courses more durable (currency can be 
provided instructionally)

• Can drive engagement



Thank you!

Any questions?
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