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Introductions . . . 
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Denise Kreiger, M.Ed. is an Instructional Design and 
Technology Specialist in the School of Communication and 
Information (SC&I) at Rutgers University. Certified as a QM 
Peer Reviewer, Denise works with and supports approximately 
260 instructors – full-time and part-time faculty – to design, 
develop, and teach courses in a variety of delivery formats – 
classroom-based, web-enhanced, hybrid, and fully online. 

Mary Chayko, Ph.D. is Teaching Professor of 
Communication and Information, and Director 
of Undergraduate Interdisciplinary Studies for 
the School of Communication and Information 
at Rutgers University. Mary speaks and 
publishes widely on the impact of the internet 
and digital technology and social media on 
community, society, and self.   



DCIM Minor at SC&I 
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The School of Communication and Information offers an interdisciplinary  
Digital Communication, Information, and Media (DCIM) Minor for 
undergraduates.  

(image source:http://comminfo.rutgers.edu/digital-communication-information-and-media-minor/digital-communication-information-and-media-minor.html) 

The 18-credit minor is open 
to all majors at Rutgers and 
combines insights and 
expertise from all SC&I 
disciplines relevant to the 
digital domain. 
 

The program prepares students 
to lead in digital environments 
through a combination of 
technical, analytical, 
interpersonal, and 
entrepreneurial skill sets. 



DCIM Minor at SC&I 
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The School of Communication and Information offers an interdisciplinary 
Digital Communication, Information, and Media (DCIM) Minor for 
undergraduates.  

(image source:http://comminfo.rutgers.edu/digital-communication-information-and-media-minor/digital-communication-information-and-media-minor.html) 

 

All courses in the DCIM 
minor are delivered in a 
hybrid format – 50% in-
class & 50% online . . .   
 
Each course meets on-
campus 1x/week for 80 
minutes and the rest of the 
week is online throughout 
the semester. 
 



Digital Technology & Disruptive Change Course 
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“Digital Technology and 
Disruptive Change” is a  
new course in the DCIM 
minor. 
 
As a new course in the 
DCIM minor, it underwent a 
full course design and 
development process. 
 
 



§  Course instructor (Mary) and 
SC&I’s instructional designer/
technologist (Denise) partnered 
to design and develop the 
course.  

 

§  6-month intensive course 
design/development project in 
Summer-Fall 2014. 

§  New course design was 
launched in Spring 2015 with 
two hybrid course sections 
taught by one instructor (Mary). 
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Collaborative Partnership: Course Instructor & ID 



§  Deliver the course in a hybrid format. 
 

§  Design the course with broad interdisciplinary 
appeal for undergraduates across Rutgers University. 

 

§  Emphasize emerging digital technologies and how 
they contribute to disruptive changes in 
relationships, organizations, societies, and selves.  

 

§  Integrate social technologies (e.g., discussion 
boards, Twitter, Storify) to foster collaborative, socially-
connected learning experiences and provide hands-
on opportunities using digital technologies. 

 

§  Include diverse activities and assessments that 
engage students in learning and develop higher-order 
thinking/skills. 

 

§  Build a high-quality hybrid course model based on 
Quality Matters standards. 
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The overarching goals and vision for the “Digital Technology and 
Disruptive Change” course are to: 

(image source: Shutterstock,  http://shutterstock.com/) 

Overarching Course Goals and Vision 
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The course design process ensures that all course elements – unit learning 
objectives, course content, activities, and assessments – “align” with the 
course learning objectives (and each other!) in all delivery formats.  

Course “Alignment” – Integral to Course Design 

Face-to-
Face Course 

Fully Online 
Course 

Hybrid 
Course 

Course Learning 
Objectives 

Course  
Activities 

Course  
Assessments 

Unit Learning 
Objectives 

Course 
Content 



9 

QM Standards 2-6 incorporate “alignment” as 
essential to course design: 

Quality Matters: “Alignment” Standards 

(image source: https://www.qualitymatters.org/) 
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How Do We Ensure “Course Alignment”? 

(image source: Shutterstock,  http://shutterstock.com/) 

þ Course & Unit  Learning 
Objectives 

þ Course Activities & 
Assessments 

þ Course Outline/Schedule 

Course Design Document 
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How Do We Ensure “Course Alignment”? 

(image source: Shutterstock,  http://shutterstock.com/) 

The Course Design 
Document creates a 
“blueprint” that will 
serve as the basis for 
the Course Syllabus . . .  
 
And an instrumental 
guide in developing the 
course in the LMS. 



Course Design Document . . . 
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Course Design Document . . .  
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Course Design Document . . .  
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Course Design Document . . .  
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We create a Course Outline 
first – mapping out the: 
•  Weeks/Dates 
•  Units 
•  Unit Topics 
for the 15-week semester. 
 



Course Design Document . . .  
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We create a Course Outline 
first – mapping out the: 
•  Weeks/Dates 
•  Units 
•  Unit Topics 
for the 15-week semester. 
 

Then, we complete a Course 
Schedule that breaks down each 
unit AND In-class and Online 
components with: 
•  Readings 
•  Lecture (instructor-narrated) 
•  Media (e.g., videos, if included) 
•  Activities 
•  Assignments 
•  Due Dates 



Key Instructional Strategies for Course Development 
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•  Flipped Classroom 
 

•  Intuitive, Seamless Hybrid 
Course Structure 

 

•  Collaborative “Group” 
Technology Project 

 

•  Hands-on Use of Social 
Technologies 

(image source: Shutterstock,  http://shutterstock.com/) 



Key Instructional Strategy: Flipped Classroom 
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(Image source: http://www.thedailyriff.com/articles/are-you-ready-to-flip-691.php/) 

In-Class 

•  Recorded 
lectures 

 

•  Readings 
 

•  Multimedia 
 

•  Web 
resources 

 

•  Online 
activities & 
exploration 

 

•  Discussion 
boards 

•  Answer 
questions 

 

•  Discussion, 
debate 

 

•  Projects & 
group work 

 

•  Case study, 
problem 
solving, 
inquiry/ 
research 

 

•  Presentations 
 

Preparation for Classroom Interactive Activities 

Out-of-Class/Online  



Flipped Classroom: Online . . .  
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In each Week/Unit: 
 

Students complete the 
online component 
first, preparing them 
for the class. 
 
Week/Unit 3 Online 
included: 
 

•  Readings 
 

• Instructor’s narrated 
lecture 

 

• Discussion Board 
 

• Journal 



Flipped Classroom: In-Class . . .  
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In each Week/Unit: 
 

The in-class 
component follows 
the online component. 
 
Week/Unit 3 In-Class 
included: 
 

•  Recap of Unit 3 online 
 

•  Important! Introduction 
to Group Emerging 
Digital Technology 
Project. 

 

•  Interactive in-class 
Group Activity to begin 
Stage 1 of the project & 
set up Google Docs. 

 



Key Instructional Strategy: Hybrid Course Structure 
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An intuitive course structure in 
the LMS is created, based on 
the ‘Course Design Document’ 
completed in the design phase. 
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The “Hybrid” course 
structure breaks out the 
Online and In-class 
components for each unit/
week – see Unit 3 – creating 
a seamless learning 
environment that facilitates 
independent learning.  

Key Instructional Strategy: Hybrid Course Structure 
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The Group Emerging 
Technology Project is the 
“backdrop” for the course 
spanning Weeks 3-13. 
 

The group project is in its 
own ‘unit’ with stages 
deconstructed, scaffolding 
provided, and custom 
grading rubrics to 
communicate expectations. 

Key Instructional Strategy: Collaborative Project 
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Key Instructional Strategy: Collaborative Project 
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Key Instructional Strategy: Collaborative Project 
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Key Instructional Strategy: Social Technologies 

Social technologies were integrated throughout the course to 
foster collaborative, socially-connected learning experiences and 
provide hands-on opportunities using digital technologies. 

§  Discussion Boards 

 
§  Twitter Convos 

 
§  Storify 



Social Technologies: Discussion Boards . . .  
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Students are placed into small groups. Discussion boards are designed to 
create a community of learning & develop students’ higher-order thinking/skills. 
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Group Emerging Digital Technology Project . . .   

Social Technologies: Storify Web-based Tool 

Each group uses “Storify” to 
research, create, and publish their 
unique story:  
 

•  An emerging technology topic 
(e.g., Disruption by Social Media) 

 

•  Introduction/overarching thesis 
 

•  6 social issues related to 
technology topic (e.g.,  Change in 
Development of Relationships); 
each issue includes a sub-thesis, 
text, and media research source 

 

•  Conclusion 



29 

Students’ tweet’ both during and post-class . . . . 

Social Technologies: Twitter Convos 



Mid-Semester Student Feedback From Journals  
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“I find Twitter extremely engaging and a wonderful, fun way to actively participate 
with the course material, connect with other classmates to see their viewpoints, 
and keep in touch with the latest trends by following their tweets at any time of the 
day or night.”  

“Having a class hashtag keeps me more 
engaged even when I’m not in class. 
Whenever I’m out and see something 
related to disruptive technology, I 
immediately tweet it to the class hashtag!”  

“I liked Professor’s Chayko’s exchange with Barry Wellman on Twitter. Never 
before could I imagine that we would be interacting with the author of our textbook 
during the course!”  



Mid-Semester Student Feedback From Journals  
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“I love the online webcam lectures because I learn very well through audio and video 
rather than readings. They are a great way to reiterate points from the readings, 
generate new ideas and connect old ones together. The slides together with webcam/
audio provide a near face-to-face communication in the hybrid course.”  

“The course is very well organized in eCollege – an 
excellent job of integrating the two platforms of a 
traditional classroom with the more progressive, 
modernized classroom. It has helped to improve 
my time management and organization with the 
work to be done – whether it be reading, 
discussion posts, journaling, twitter, or exam prep!”  

“Dr. Chayko’s innovative teaching approaches have enabled us to stimulate our brains 
and continuously think about disruptive innovation all around us while allowing us to 
engage in discussion with class members. It has certainly helped with understanding 
concepts and ideas, while serving as a fun, new way of learning ‘for credit,’ as well!”  



Instructor’s Reflections . . .  
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On Hybrid Course Design/Development and the 
Collaborative Experience . . .  



Future Direction . . .  
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The course will undergo a full 
Quality Matters Review by 

Summer ‘15. 
 



Any Questions? . . .  
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Feel free to contact us at: 
 

Denise Kreiger: dkreiger@rutgers.edu 
Mary Chayko: mary.chayko@rutgers.edu 


